The results are representative of a range of year levels across the college.

The impact - Continued
This assessment is a Year 7 Pastoral Care
group where the teacher wasn’t confident
in evaluating the students at the start of
the year as she has only known them less
than a month.
The teacher asked the students to self-assess
(with support as she read each of the criteria
with the students and discussed each
dimension).
The pink highlights are student self-assessment
in March.
The yellow highlights are the teacher
assessment in October. The teacher did not
have the student results for comparison at the
time of assessment.
An interesting observation is that the students
generally assessed themselves higher at the
start of the year than the teacher did at the
end of the year.

The impact - Continued
Observations and questions from the results:
• In a large majority of cases the teachers was able to identify an improvement in all or some of
the dimensions.
• Is the improvement in results due to student maturity (being 9 months older), regardless of
the interventions?
• Was there really any concrete evidence to assess student ability or skill level or was it mostly
anecdotal?
• Who should be assessing student character?
• Are all dimensions observable in one classroom situation (in this instance being Pastoral Care
sessions)?
• Is there too much to assess all in one go? Should the focus be narrowed to one or two
dimensions only?
• The data can be used to identify students who appear to have not made any progress or more
importantly to have gone backwards.
• Teachers rarely marked students at the highest level of proficiency – even in the senior
classes.
• Will the skills taught through the BigLife/SEL program equip the students with the skills
needed to score at the proficient level?

Other impact
a. Student involvement
b. Student requests
c. Staff Involvement

d. Local Service club involvement

e. Staff benefits

It was difficult to get student buy-in to something new that was
outside of their comfort zone.
Those students who have participated fully in the program are
requesting sessions prior to class activities such as exams.
As with all new initiatives, there will be a varied uptake. Some staff
were quite uncomfortable delivering these new types of activities and
if students were less than cooperative it made it difficult to continue.
Those who persevered have reaped the rewards as have their Pastoral
Care group.
Some staff have done it in their regular classes to help settle the
groups after transition times.
We have had requests from local groups to come and explain what we
are doing. We hope to be in a position to form further partnerships
with different groups.
Many staff have employed what they have learnt into their daily lives
and are better able to manage personal stress levels.

Learners’ voices
‘I am now using mindfulness before coming
to a class if I am doing a test or exam’
‘It’s good but it gets a bit boring
if we do it all the time’

‘Mindfulness is a time where you can calm down
and relax and get rid of stressful thoughts’
‘Mindfulness helps to calm you
down and get you focused and
ready to work’

‘Before speaking on stage this morning I did
some mindful breathing so I could feel calm
and think clearly’
‘I think it is a way to make you think and be
grateful for your life’
‘It relaxes me and stops me thinking of all the
things that have been happening so I can think
better in class’
‘I guess it’s OK for some people but I think
it’s boring and it doesn’t work for me’

‘I did it before a horse competition because I
was really stressed’

‘I have started to do a bit of breathing as
soon as I sit down to calm my thoughts
just before doing an assessment task’

Teacher’s voices – On Character Rubric
•

Useful to have the five categories to
choose from. Well explained and
easily useable.

•

•

Rubric is adequate.

•

•

Really hard to assess against
this rubric and give good data.

Rubric is probably useful but would be
more significant in a class, not a
Pastoral Care group.

•

Difficult to assess leveraging
digital during Pastoral care.

•

Did not like the rubric. Poorly set out
and too verbose.

•

More appropriate for a classroom
teacher who has more exposure to
the qualities that are described in the
rubric.

Very difficult to assess as I am part-time
and only had this PC group for two years
and do not teach any of the students.

Teacher’s voices – On BigLife/SEL
Volleyball teacher: ‘We got the team of players to gather around and do a quick mindful breathing exercise –
we then went on the court and played like a team that was focused on winning. We won the game and
progressed through to the finals!’
Subject teacher: ‘Students are now asking for a mindfulness exercise at the start of the afternoon classes – they
are learning that it helps to refocus after their lunch break!’
Subject teacher: ‘Students are now appreciating the benefits of having the opportunity to do a 2 minute
mindfulness activity prior to starting a test – they are asking for it if I forget!’
Subject teacher: ‘My Pastoral Care Group have started bringing along ideas of different ways to run
mindfulness sessions – my aim is to have students sharing the responsibility of running these sessions at the
start of every day.’
Pastoral Care Leader: ‘Not all students take it seriously or even have a go but those that do definitely enjoy the
time and are willing participants. My hope is they will all join in eventually and see the benefits.’
Pastoral Care Leader: ‘ Extended PC time is the time to do mindfulness, not every PC meeting. The students get
sick of it and it looses its meaning and benefits.’

Partners’ voices
Cindy Jenkinson-Clarke – Social Worker and Student Support Services

Schools can play a pivotal role in providing students with the opportunity to gain greater social and emotional awareness and to practice interpersonal skills
as they learn and grow.
The pastoral care program at Brauer College is an excellent platform to teach students essential SEL (Social and Emotional Learning) skills.
Student Support Services (SSS) Warrnambool and District Network, had the wonderful opportunity of producing a SEL resource for students in Year 7-10 at
Brauer College through the pastoral care program. The resource consisted of 6 modules and focused on the areas of:
Self-awareness, Self-management, Social awareness, Relationship skills and Responsible decision-making.
Pastoral Care Leaders (staff) at Brauer College, participated in four workshops delivered by SSS Social Workers. The workshops focused on the importance of
teaching SEL in schools as well as specifically focusing on the modules and activities contained in the resource. Staff participated in a number of experiential
learning activities. The purpose of the workshops was to empower staff to feel confident in delivering the content to students within their pastoral care
groups.

Jane Boyle - Beyond the Bell, Warrnambool City Council

“Beyond the Bell” (BTB) represent a groups of people who have come together to address the lack of educational outcomes in
the “Great South Coast” (GSC). The GSC region’s rates of Year 12 or equivalent completion are among the lowest in Victoria in
fact more than 10% lower than metropolitan Victoria. If the current trend continues there will be 22 bus loads of young people
aged 12-17 in Warrnambool, who will not complete Year 12 or equivalent. This is despite completing Year 12 or equivalent is
considered the best foundation from which to launch a secure future. It is an international benchmark recognised as the
minimum education needed for further study and the existing workforce. Evidence shows that young people not completing a
secondary school qualification are less likely to make a successful transition to long term, full time employment and will be
more likely to be disadvantaged in later life.
BTB is an ambitious initiative which aims to identify and implement community actions to address this issue. Partners from
across a ranges of sectors are working together as a local action group to address some of the issues. The BigLife project is one
of these which aims to build strength based practices in our schools to support our youth.

Partners’ voices
The Brauer Pastoral Care Program has been evolving over the past few years, where we have created a meaningful student focused
program for students from Years 7 – 12. This program is aimed at enabling Year Level Coordinators to work with their Pastoral Care
Teachers in delivering the program in a coordinated way. Each Year Level has a theme, and much of the focus for activities is around
developing this theme. Our aim is to support students with essential skills to feel connected, resilient & prepared to face life challenges.
Activities are intended to be experiential, and aimed at building skills in resilience, social & emotional learning, study habits, stress
management and mindfulness, whilst also teaching about positive mental health and positive psychology with age-relevant activities.
Regular PD is provided for staff in the form of workshops to enable them to feel skilled in the ‘why’ we are doing the program, in addition
to the practical ‘how’ we deliver the program. Resources are also provided. The Pastoral Care Program has been liaising very closely with
the Big Life program, as the aim of both is to contribute to the overall emotional and social wellbeing of our students. If these skills are
well developed, then positive educational outcomes follow! It will take time to embed these practices into both the staff and student
populations, but we have made real progress, and feedback from both staff and students is overwhelmingly positive. We look forward to
continuing to develop the program in 2016!
Kerri Morey – Brauer College Pastoral Care Program Coordinator
The process of developing A Big Life has been highly aware of building the insights of our key stakeholders into any whole school
framework. As a result the input of teachers/staff, students and parents/carers has been very important. This year has been a process of
trialing ideas, getting feedback and modifying based on the feedback from our stakeholders. To that end we have had a fluid year in terms
of working out what works for us and what is less effective. We have used this feedback to further develop resources, provide PD for staff
and engage with parents about our approach. There has also been a level of engagement with organisations and community groups
about our activities. The input of our key stakeholders has been critical in guiding and developing the direction for A Big Life. Being able to
allow this process to evolve has required us to be responsive and nimble enough to build our approach as we go. The key benefit of this
approach has been that we have been able begin to embed whole school, strength based practices using a fairly organic, grassroots
framework. We hope that this will generate broader connection and ensure we develop the most robust and sustainable model we can.
Michael Barling – BigLife project coordinator

11. Final comment
Whilst we know from the experts that more of this work is needed in schools, we
are only just beginning to build the skills and confidence with our staff to enable
them to support the development of these skills in our students.
We will continue to develop and invest in the professional learning opportunities
needed to keep building and broadening the skills for staff and students.
We have made significant progress in 12 months and look forward to continuing
with our partnerships to further develop the BigLife program into the future.
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